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UAS School of Education Teacher Education Mission Statement 

Working cooperatively with P-12 schools and the community, faculty of the UAS School of 

Education at the University of Alaska Southeast identify, prepare and strengthen effective teachers 

for sustained contributions to the education profession in rural and urban settings in Alaska and the 

nation. 

Vision 
 

Our graduates will be informed, reflective and responsive teachers within diverse classroom, school and 

community contexts. 

 

Faculty Professional Commitments 
 

1. Recognize and nurture student differences, promote and model positive attitudes toward diversity, 

and teach in inclusive and culturally responsive ways. 

 

2. Design and adjust programs to meet the evolving and unique needs of Alaska. 

 

3. Personalize teaching, challenge students to think and reflect, use performance-based assessment, 

create communities of learners, arrange extensive and substantial field experiences, conduct and 

promote teacher research, and, generally model concepts taught in action. 

 
4. Use technology to support learning, empower learners and provide accessibility to quality teacher 

education throughout the state. 

 

5. Ground candidates’ learning in classroom field experience in diverse school communities. 

 
6. Use real classrooms as well as books as source materials for knowledge construction, research, and 

life long learning. 

 

7. Establish collaborative relationships with students to support the whole learner. 

 

8. Broaden professional knowledge through research activities. 
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9. Plan instruction based upon understanding of learning theory, human development, content and 

effective practices. 

 
10. Monitor and support candidates’ development of content area knowledge and their transition from 

proficient learners of content to proficient teachers of content. 

 

SOE Student Goals and Performances 
 
 

 
 

Performances 

a. Support their philosophy of education with research-based theory and evidence. (K) 

b. Apply their philosophy, beliefs and theory to practice. (S) 

c. Are guided by a philosophy of education, are flexible in revising it based on new research and 

teaching experience. (D) 
 

 

Performances 

a. Identify ways students’ developmental levels affect their thinking processes and learning. (K) 

b. Accommodate differences in how students learn based on knowledge of individual’s social, 

emotional, and intellectual maturation. (S) 

c. Demonstrate an appreciation of unique thinking processes of learners during different stages of 

development. (D) 
 

 

Performances 

a. Identify strategies for differentiating instruction based on student differences. (K) 

b. Design instruction that incorporates characteristics of the local community’s culture and that is 

appropriate to students’ individual and special needs. (S) 

c. Apply local and Alaska knowledge to the selection of instructional strategies, materials and 

resources (S) 

d. Demonstrate their belief that all students can learn and that they appreciate multiple perspectives and 

value individual differences. (D) 
 

 

Performances 

a. Demonstrate knowledge of their content area, including structure of the curriculum, the tools of 

inquiry, central concepts, and connections to other areas of knowledge.(K) 

b. Connect the content area to other content areas and to practical situations encountered outside the 

school. (S) 

c. Demonstrate commitment to professional discourse about content knowledge and student learning of 

content. (D) 
 

Performances 

Goal 5: Educators facilitate student learning by using assessment to guide planning, instruction, 

and modification of practice. 

Goal 4: Educators possess current academic content knowledge. 

Goal 3: Educators differentiate instruction with respect for individual and cultural 
characteristics. 

Goal 2: Educators understand how human development affects learning and apply that 

understanding to practice. 

Goal 1: Educators articulate, maintain and develop a philosophy of education that is 

demonstrated in their practice. 
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a. Understand how to plan for instruction that is based on learner needs and curriculum goals. (K) 

Plan, teach, and assess for optimal learning. (S) 

b. Demonstrate that they value assessment and instruction as integrated processes. (D) 

 

 

Performances 

a. Investigate and use a variety of classroom techniques to establish and maintain a responsive 

environment for all learners. (K,S) 

b. Establish and maintain a positive climate in which learners develop self-direction and collaborative 

skills. (S) 

c. Commit to ensuring learner well being and development of self-regulation and group interaction skills. 

(D) 

 

 
Performances 

a. Develop a sound, broad-based understanding of learners’ families and the community. (K) 

b. Communicate effectively with parents and community members and incorporate local ways of knowing 

into decision making about all levels of schooling. (S) 

c. Recognize the school as an integral part of the community and value families and community members 

as partners in promoting learning. (D) 

 

 

Performances 

a. Remain current in knowledge of content and teaching practice. (K) 

b. Participate in and contribute to the teaching profession. (S) 

c. Communicate effectively with students, colleagues, and supervisors. (S) 

d. Demonstrate professional ethics, democratic principles, and collaborative learning communities. (D) 

 

 
Performances 

a. Effectively use computers and other technologies in their professional practice and evaluate the 

potentials and limitations of technologies.(K). 
b. Integrate technology in planning, instruction and assessment to support student learning. (S) 

c. Value technology as a tool for lifelong learning. (D) 

 

(K) Knowledge (S) Skill (D) Disposition 

Goal 9: Educators use technology effectively, creatively and wisely in their practice. 

Goal 8: Educators develop and maintain professional, moral, and ethical attitudes, behaviors, 

relationships, and habits of mind. 

Goal 7: Educators work as partners with parents, families and the community. 

Goal 6: Educators create and manage a stimulating, inclusive and safe learning community in 

which learners take intellectual risks and work independently and collaboratively. 
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Standards: Council for the Accreditation of Educator Preparation 
 

Standard 1: 

CONTENT AND PEDAGOGICAL KNOWLEDGE 

Standard:  The provider ensures that candidates develop a deep understanding of the critical concepts 

and principles of their discipline and, by completion, are able to use discipline-specific practices 

flexibly to advance the learning of all students toward attainment of college- and career-readiness 

standards. 

Candidate Knowledge, Skills, and Professional Dispositions 

Candidates demonstrate an understanding of the 10 InTASC standards at the appropriate progression 

level(s) in the following categories: the learner and learning; content; instructional practice; and 

professional responsibility. 

Provider Responsibilities 

Providers ensure that completers use research and evidence to develop an understanding of the teaching 

profession and use both to measure their P-12 students’ progress and their own professional practice. 

Providers ensure that completers apply content and pedagogical knowledge as reflected in outcome 

assessments in response to standards of Specialized Professional Associations (SPA), the National 

Board for Professional Teaching Standards (NBPTS), states, or other accrediting bodies (e.g., National 

Association of Schools of Music – NASM). 

Providers ensure that completers demonstrate skills and commitment that afford all P-12 students 

access to rigorous college- and career-ready standards (e.g., Next Generation Science Standards, 

National Career Readiness Certificate, Common Core State Standards). 

Providers ensure that completers model and apply technology standards as they design, implement and 

assess learning experiences to engage students and improve learning; and enrich professional practice. 

Standard 2: 

CLINICAL PARTNERSHIPS AND PRACTICE 

Standard: The provider ensures that effective partnerships and high-quality clinical practice are 

central to preparation so that candidates develop the knowledge, skills, and professional dispositions 

necessary to demonstrate positive impact on all P-12 students’ learning and development. 

Partnerships for Clinical Preparation 

Partners co-construct mutually beneficial P-12 school and community arrangements, including 

technology-based collaborations, for clinical preparation and share responsibility for continuous 

improvement of candidate preparation. Partnerships for clinical preparation can follow a range of forms,  

participants, and functions. They establish mutually agreeable expectations for candidate entry, 

preparation, and exit; ensure that theory and practice are linked; maintain coherence across clinical and 

academic components of preparation; and share accountability for candidate outcomes. 

Clinical Educators 

Partners co-select, prepare, evaluate, support, and retain high-quality clinical educators, both provider- 

and school-based, who demonstrate a positive impact on candidates’ development and P-12 student 

learning and development. In collaboration with their partners, providers use multiple indicators and 

appropriate technology-based applications to establish, maintain, and refine criteria for selection, 

professional development, performance evaluation, continuous improvement, and retention of clinical 

educators in all clinical placement settings. 

Clinical Experiences 

The provider works with partners to design clinical experiences of sufficient depth, breadth, diversity, 

coherence, and duration to ensure that candidates demonstrate their developing effectiveness and 

positive impact on all students’ learning and development. Clinical experiences, including technology- 

enhanced learning opportunities, are structured to have multiple performance-based assessments at key 

points within the program to demonstrate candidates’ development of the knowledge, skills, and 

professional dispositions, as delineated in Standard 1, that are associated with a positive impact on the 
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learning and development of all P-12 students. 

Standard 3: 

CANDIDATE QUALITY, RECRUITMENT, AND SELECTIVITY 

Standard: The provider demonstrates that the quality of candidates is a continuing and purposeful part 

of its responsibility from recruitment, at admission, through the progression of courses and clinical 

experiences, and to decisions that completers are prepared to teach effectively and are recommended 

for certification. The provider demonstrates that development of candidate quality is the goal of 

educator preparation in all phases of the program. This process is ultimately determined by a  

program’s meeting of Standard 4. 

Plan for Recruitment of Diverse Candidates who Meet Employment Needs 

The provider presents plans and goals to recruit and support completion of high-quality candidates 

from a broad range of backgrounds and diverse populations to accomplish their mission. The admitted 

pool of candidates reflects the diversity of America’s P-12 students. The provider demonstrates efforts 

to know and address community, state, national, regional, or local needs for hard-to-staff schools and 

shortage fields, currently, STEM, English-language learning, and students with disabilities. 

Admission Standards Indicate That Candidates Have High Academic Achievement And Ability 

The provider sets admissions requirements, including CAEP minimum criteria or the state’s minimum 

criteria, whichever are higher, and gathers data to monitor applicants and the selected pool of 

candidates. The provider ensures that the average grade point average of its accepted cohort of 

candidates meets or exceeds the CAEP minimum of 3.0, and the group average performance on 

nationally normed ability/achievement assessments such as ACT, SAT, or GRE: 

is in the top 50 percent from 2016-2017; 

is in the top 40 percent of the distribution from 2018-2019; and 

is in the top 33 percent of the distribution by 2020. 

Additional Selectivity Factors 

Educator preparation providers establish and monitor attributes and dispositions beyond academic 

ability that candidates must demonstrate at admissions and during the program. The provider selects 

criteria, describes the measures used and evidence of the reliability and validity of those measures, and 

reports data that show how the academic and non-academic factors predict candidate performance in 

the program and effective teaching 

Selectivity During Preparation 

The provider creates criteria for program progression and monitors candidates’ advancement from 

admissions through completion. All candidates demonstrate the ability to teach to college- and career- 

ready standards. Providers present multiple forms of evidence to indicate candidates’ developing 

content knowledge, pedagogical content knowledge, pedagogical skills, and the integration of 

technology in all of these domains. 

Selection At Completion 

Before the provider recommends any completing candidate for licensure or certification, it documents 

that the candidate has reached a high standard for content knowledge in the fields where certification is 

sought and can teach effectively with positive impacts on P-12 student learning and development. 

3.6  Before the provider recommends any completing candidate for licensure or 

certification, it documents that the candidate understands the expectations of the 

profession, including codes of ethics, professional standards of practice, and relevant 

laws and policies. CAEP monitors the development of measures that assess 

candidates’ success and revises standards in light of new results 

Standard 4: 

PROGRAM IMPACT 

Standard: The provider demonstrates the impact of its completers on P-12 student learning and 

development, classroom instruction, and schools, and the satisfaction of its completers with the 

relevance and effectiveness of their preparation. 

Impact on P-12 Student Learning and Development 
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The provider documents, using multiple measures, that program completers contribute to an expected 

level of student-learning growth. Multiple measures shall include all available growth measures 

(including value-added measures, student-growth percentiles, and student learning and development 

objectives) required by the state for its teachers and available to educator preparation providers, other 

state-supported P-12 impact measures, and any other measures employed by the provider. 

Indicators of Teaching Effectiveness 

4.2  The provider demonstrates, through structured and validated observation instruments 

and student surveys, that completers effectively apply the professional knowledge, 

skills, and dispositions that the preparation experiences were designed to achieve. 

Satisfaction of Employers 

The provider demonstrates, using measures that result in valid and reliable data and including 

employment milestones such as promotion and retention, that employers are satisfied with the 

completers’ preparation for their assigned responsibilities in working with P-12 students. 

Satisfaction of Completers 

The provider demonstrates, using measures that result in valid and reliable data, that program 

completers perceive their preparation as relevant to the responsibilities they confront on the job, and 

that the preparation was effective. 

Standard 5: 

PROVIDER QUALITY ASSURANCE AND CONTINUOUS IMPROVEMENT 

The provider maintains a quality assurance system comprised of valid data from multiple measures, 

including evidence of candidates’ and completers’ positive impact on P-12 student learning and 

development. The provider supports continuous improvement that is sustained and evidence-based, and 

that evaluates the effectiveness of its completers. The provider uses the results of inquiry and data 

collection to establish priorities, enhance program elements and capacity, and test innovations to 

improve completers’ impact on P-12 student learning and development. 

Quality and Strategic Evaluation 

The provider’s quality assurance system is comprised of multiple measures that can monitor candidate 

progress, completer achievements, and provider operational effectiveness. Evidence demonstrates that 

the provider satisfies all CAEP standards. 

5.2  The provider’s quality assurance system relies on relevant, verifiable, representative, 

cumulative and actionable measures, and produces empirical evidence that 

interpretations of data are valid and consistent. 

Continuous Improvement 

5.3.  The provider regularly and systematically assesses performance against its goals and 

relevant standards, tracks results over time, tests innovations and the effects of 

selection criteria on subsequent progress and completion, and uses results to improve 

program elements and processes. 

Measures of completer impact, including available outcome data on P-12 student growth, are 

summarized, externally benchmarked, analyzed, shared widely, and acted upon in decision-making 

related to programs, resource allocation, and future direction. 

5.5.  The provider assures that appropriate stakeholders, including alumni, employers, 

practitioners, school and community partners, and others defined by the provider, are 

involved in program evaluation, improvement, and identification of models of 

excellence. 



SOE Secondary Ed. Student Teaching Handbook 8 
 

 

 

 

 

 

Interstate Teacher Assessment and Support Consortium 

(InTASC) Standards 
 

Standard 1: Learner Development. The teacher understands how learners grow and develop, recognizing that 

patterns of learning and development vary individually within and across the cognitive, linguistic, 

social, emotional, and physical areas, and designs and implements developmentally appropriate and 

challenging learning experiences. 

 
Standard 2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures 

and communities to ensure inclusive learning environments that enable each learner to meet high 

standards. 

 
Standard 3:  Learning Environments. The teacher works with others to create environments that support 

individual and collaborative learning, and that encourage positive social interaction, active 

engagement in learning, and self-motivation. 

 
Standard 4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of 

the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible 

and meaningful for learners to assure mastery of the content. 

 
Standard 5: Application of Content. The teacher understands how to connect concepts and use differing 

perspectives to engage learners in critical thinking, creativity, and collaborative problem solving 

related to authentic local and global issues. 

 
Standard 6:  Assessment. The teacher understands and uses multiple methods of assessment to engage learners in 

their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision 

making. 

 
Standard 7: Planning for Instruction. The teacher plans instruction that supports every student in meeting 

rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary 

skills, and pedagogy, as well as knowledge of learners and the community context. 

 
Standard 8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies to 

encourage learners to develop deep understanding of content areas and their connections, and to 

build skills to apply knowledge in meaningful ways. 

 
Standard 9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning 

and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices 

and actions on others (learners, families, other professionals, and the community), and adapts 

practice to meet the needs of each learner. 

 
Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to 

take responsibility for student learning and development, to collaborate with learners, families, 

colleagues, other school professionals, and community members to ensure learner growth, and to 

advance the profession. 
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Alaska Cultural Standards for Educators 
 
A. Culturally-responsive educators incorporate local ways of knowing and teaching in their  work. 

 
Educators who meet this cultural standard: 

1. Recognize the validity and integrity of the traditional knowledge system; 

2. Utilize Elders’ expertise in multiple ways in their teaching; 

3. Provide opportunities and time for students to learn in settings where local cultural knowledge   and 

skills are naturally relevant; 

4. Provide opportunities for students to learn through observation and hands-on demonstration of 

cultural knowledge and skills; 

5. Adhere to the cultural and intellectual property rights that pertain to all aspects of the local 

knowledge they are addressing; 

6. Continually involve themselves in learning about the local culture. 

 

B. Culturally-responsive educators use the local environment and community resources on a 

regular basis to link what they are teaching to the everyday lives of the students. 

 
Educators who meet this cultural standard: 

1. Regularly engage students in appropriate projects and experiential learning activities in the 

surrounding environment; 

2. Utilize traditional settings such as camps as learning environments for transmitting both 

cultural and academic knowledge and skills; 

3. Provide integrated learning activities organized around themes of local significance and  across 

subject areas; 

4. Are knowledgeable in all the areas of local history and cultural tradition that may have  bearing on 

their work as a teacher, including the appropriate times for certain knowledge to be  taught; 

5. Seek to ground all teaching in a constructive process built on a local cultural foundation. 

 

C. Culturally-responsive educators participate in community events and activities in an 

appropriate and supportive way. 

 
Educators who meet this cultural standard: 

1. Become active members of the community in which they teach and make positive and 

culturally-appropriate contributions to the well being of that community; 

2. Exercise professional responsibilities in the context of local cultural traditions and 

expectations; 

3. Maintain a close working relationship with and make appropriate use of the cultural and 

professional expertise of their co-workers from the local community. 

 

D. Culturally-responsive educators work closely with parents to achieve a high level of 

complementary educational expectations between home and school. 

 
Educators who meet this cultural standard: 

1. Promote extensive community and parental interaction and involvement in their children’s 

education; 
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2. Involve Elders, parents and local leaders in all aspects of instructional planning and 

implementation; 

3. Seek to continually learn about and build upon the cultural knowledge that students bring  with 

them from their homes and community; 

4. Seek to learn the local heritage language and promote its use in their teaching. 

 

E. Culturally-responsive educators recognize the full educational potential of each student   and 

provide the challenges necessary for them to achieve that potential. 

Educators who meet this cultural standard: 

1. Recognize cultural differences as positive attributes around which to build appropriate 

educational experiences; 

2. Provide learning opportunities that help students recognize the integrity of the knowledge  they 

bring with them and use that knowledge as a springboard to new understandings; 

3. Reinforce the student’s sense of cultural identity and place in the world; 

4. Acquaint students with the world beyond their home community in ways that expand their 

horizons while strengthening their own identities; 

5. Recognize the need for all people to understand the importance of learning about other 

cultures and appreciating what each has to offer. 
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UAS Secondary and Middle Grades M.A.T. Program Recommended Roles and 

Responsibilities 
 

Recommended Criteria for Selection of Mentor Teachers 
The M.A.T. program seeks to attract excellent teachers to participate as mentors during the internship. Foremost 

among the attributes of a potential mentor teacher is a commitment to quality education that includes: 

• An understanding of the teacher's role as central to the learning process and critical in the shaping of 

excellence 

• A philosophy of teaching which revolves around learning and preparing students for work and citizenship 

• An understanding and appreciation for multidisciplinary approaches to learning 

• An openness to integrate diverse perspectives into the curriculum 

• An interest in participating and committing time to mentoring an intern 

• A willingness to work collaboratively with university faculty to contribute to the preparation of pre-service 

teachers 

• An ongoing commitment to reflective practice and professional development. 

 
Roles and Responsibilities of the Mentor Teacher 

The mentor teacher assumes responsibility for: 

1. Planning, teaching, and reflecting on practice collaboratively with the candidates. 

2. Acquainting the intern with the needs of the students, the curriculum, and various plans for instruction 

used in the school and the classroom. 

3. Providing informal assessment feedback regarding the candidates’ work using assessment forms 

aligned to the UAS conceptual framework.  For the Secondary MAT program, host teachers are asked 

to use the online observation feedback form at least twice each semester. 

4. Modeling a variety of teaching techniques and strategies, while sharing the wisdom of practice, 

providing constructive feedback, to support candidates’ development of knowledge, skills, and 

dispositions to teach independently. 

5. Assessing candidates’ knowledge skills and dispositions through the mid-program and end of 

program evaluations of classroom practice 

6. Providing frequent encouragement, constructive criticism, and recognition of success. 

7. Facilitating a thoughtful process for candidates to take full responsibility for teaching for the time 

specified in the program they serve. (See the timeline on the next page.) 

8. Completing a host teacher honorarium information form to receive an honorarium for services from 

the university, as a token of appreciation. In 2021-2022, the amount is $100 per semester. 

9. Providing time for and maintaining communication with the university supervisor/partner. 

 

 

 
Note:  Host teachers are certified teachers in full time teaching positions who mentor and supervise initial teacher 

candidates preparing to teach the same content and level in K-12 classrooms, for a full year. 
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Secondary MAT Timeline for Intern Teaching Responsibilities: 

 
Note: This timeline will vary from classroom to classroom as the university supervisor, the host teacher and the 

candidate develop a plan for assuming teaching responsibilities that is appropriate for all parties, especially the students 

in the classroom.   In some classroom this timeline might be accelerated, whereas in others, the process might 

be slower.   This timeline is to serve as a basic guideline for the process. 

 
First Quarter Second Quarter Third Quarter Fourth Quarter 

Observing. Learning  

classroom 

procedures/policies. 

Working with small 

groups. 

End of quarter: co- 

planning, teaching and 

grading for at least 

one course.   Develops 

Unit Plan. 

Mid-Program Eval. of 

Classroom Practice: 

Gradually assuming 

responsibility. 

End of quarter: co- 

planning and teaching 

for two or three 

courses. (50% of 

workload) 

Teaches the Unit Plan 

for the Teacher Work 

Sample (by March 1) 

End of quarter: co- 

planning and teaching 

for three or four 

courses. (75% of 

workload.) 

End of Program 

Evaluation of 

Classroom Practice: 

Host teacher and the 

intern create a 

schedule so that the 

candidate assumes full 

teaching 

responsibilities for at 

least four weeks. 

 

Roles and Responsibilities of the University Supervisor/Partner 

 
The university supervisor/partner is a facilitator whose primary purpose is to work collaboratively with the mentor 

teacher to guide the learning experiences of the interns and to evaluate their growth and progress. In this role, the 

supervisor/partner serves as a liaison between the university and the school. Because the university 

supervisor/partner is familiar with the M.A.T. program, he or she may often be able to direct the intern to available 

resources for assistance. 

 
The University supervisor/partner assumes responsibility for: 

 
1. Being respectful of the extensive demands placed upon practicing teachers who mentor interns in addition 

to their regular teaching responsibilities. 

2. Providing pertinent materials to interns, mentor teachers, and building administrators. 

3. Providing each intern and mentor teacher with an orientation to the internship year, a projected 

observation schedule, and his/her specific expectations. 

4. Collaborating regularly with the mentor teacher regarding the professional progress of the intern. 

5. Scheduling regular conferences with the intern to discuss issues and concerns. 

6. Visiting each intern at least once a week.  As appropriate, the visit may be for curriculum planning, 

observation and evaluation, or generally monitoring the student's progress. 

7. Working with the intern and the mentor to establish a tentative timeline for the intern to assume 

classroom and teaching responsibilities. 

8. Regularly reviewing each intern's lesson plan notebook and portfolio. 

9. Arranging conferences with the mentor teacher and the intern at appropriate times in the semester for the 
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purpose of completing the appropriate evaluation tools. 

10. Participating in and contributing to seminars for interns and mentor teachers. 

11. Collaborating with the university faculty in order to be familiar with expectations and specific 

assignments. 

12. Assisting the intern and/or mentor teacher in reaching solutions for problems that arise. 

 

The Role of the School Principal 

 
As the person responsible for the total school program, the principal plays a vital role in the M.A.T. internship 

program. The principal has the opportunity to influence the success of the internship experience from the initial 

stages when placements are arranged. One of the principal’s major responsibilities is to coordinate the internship 

so that the intern not only receives maximum benefits from the experience, but also has the opportunity to 

contribute to the school's instructional program. 

 
The school principal may wish to: 

1. Orient interns to the general philosophy, goals, and standard procedures of the school district and the 

school site. 

2. Introduce interns to the faculty, welcome them to faculty meetings and other school functions, and make 

them feel that they are an accepted member of the school staff. Adding an intern's name to the faculty 

roster often results in increased self-confidence on the part of the intern. 

3. Confer with the university supervisor/partner regarding the intern whenever the need arises. 

4. Assist the mentor teacher in guiding and directing the intern's program. 

5. Observe the intern if time and schedule permit. 

6. Periodically ascertain that all is well between the mentor teacher, the intern, and the university 

supervisor/partner. If concerns appear, contact the university supervisor or the faculty and staff of the 

University. 

7. Promote the concept that participation in teacher education programs is a stimulating professional 

opportunity and responsibility. 

8. Provide the faculty of the SOE with suggestions regarding the M.A.T. program and activities. 

 

 

Roles and Responsibilities of the Intern 

 
1. Interns follow the school district's calendar and adhere to a teacher's contract day. Arrive at least 30 

minutes prior to the school opening and remain until at least 30 minutes after dismissal. 

2. Absences from the internship should be avoided. If an illness causes you to miss days, notify the school, 

mentor teacher, and university supervisor/partner as soon as possible.  Make arrangements for lesson 

plans and materials to be delivered to the school. 

3. Behave professionally in relationships with students, faculty, non-teaching staff, parents, and 

administrators. 

4. Make it a priority to become acquainted with other school staff members such as: teachers, special service 
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personnel, nurses, librarians, secretaries, and building engineers within the first two weeks. 

5. Attend faculty meetings, extracurricular events, parent nights, etc. whenever possible and appropriate. 

6. Attend and participate in all in-service activities just as the mentor teacher does. 

7. Contact parents only when it is done as a joint effort and responsibility with your mentor teacher. 

8. Attend and participate in all seminars with interns and/or mentor teachers as scheduled. 

9. Dress appropriately at all times. Jeans and sweats are not appropriate for normal intern teaching 

situations. Good personal hygiene is essential. 

10. Formal written lesson plans are required. 

11. Maintain a lesson plan notebook containing all lesson plans developed. 

12. Compile a professional portfolio to document progress toward meeting the performance indicators in the 

conceptual framework. This should be updated throughout the year as you compile materials for the exit 

portfolio. 

13. Complete self-evaluations as required throughout the internship. Be willing to conference with the mentor 

teacher and university supervisor/partner. Contact the university supervisor/partner if problems arise. 

 
Note: The letter on the following page is signed by all interns prior to the student teaching assignment. 
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To: Master of Arts in Teaching Interns 

Re: MAT Handbook and Intern Responsibilities 

 

 

There are many stated and implied intern responsibilities in the M.A.T. program. A few of these 

responsibilities merit increased attention. One way to view your responsibilities is the teacher contract in 

the school where you are assigned.  You are expected to work the same schedule and calendar as certified 

teachers in the school, including in-service and professional development days.  In the past we have found 

their importance to the mentor teacher and the mentor/intern relationship to be out of proportion to their 

initial, casual review. They are: 

 

1. Absenteeism – If you are not able to make it to your school/classroom, you must inform the mentor 

teacher in a timely fashion. In most cases this should be done the evening prior to the absence. If you 

are responsible for teaching that day, all of your lesson materials and complete lesson plans must be 

provided to the mentor teacher before the start of classes. There are no exceptions to this policy. 

Certified teachers are also expected to notify the school and provide lesson plans. You are also 

required to inform your UAS supervisor of your absence. If you are absent from your classroom 

placement for more than five days in the fall semester, for any reason, you may not be eligible for the 

rural experience in the spring semester. You will need to petition the Director of the School of 

Education in order to participate. 

 

Teaching is not like other professional positions. It’s critical that you are punctual for all of your 

responsibilities, including the start of the school day. And, you need to devote whatever time is 

necessary to complete your work, including early mornings, evenings and/or weekends. 

 

Excessive absences from your placement can happen due to a variety of reasons, some beyond your 

control. We will work with you to manage the situation but, there is a limit to how much you can be 

absent before it affects your ability to meet the stated outcomes of the program.  Unexcused absences 

can result in dismissal from the program. 

 

2. Job Fairs – You are approved to attend one job fair during the spring semester. The Alaska Job 

Fair is held in Anchorage in March or April of each year for 2-3 days. All interns are encouraged to 

attend this event and your participation (absences from the school site) is approved. If you do not wish 

to attend this job fair, you are expected to be in your classroom as usual. If you do not attend the AK 

fair you may elect, with approval, to attend another fair in the spring. Do not make your arrangements 

prior to getting approval. 

 

3. Travel/Vacation Days – Your internship is based on the work/vacation schedule of your host  

school. You must abide by that schedule. If you plan to travel during a holiday or spring break at your 

school, please make your reservations well in advance. If you are not present for all classes on the day 

prior to and the day immediately following a school holiday or scheduled break, you may not graduate 

in the spring of 2017, and may be summarily dismissed from the program. It is fully understood by the 

M.A.T. faculty and mentor teachers, that mechanical and weather delays and cancellations occur 

frequently in Alaska, and absences due to these circumstances will be approved. (You will be 

expected to show proof of the original itinerary.) 

 

4. Mentor Teacher/School Relationship - Your mentor teacher and host school have graciously 

agreed to allow you to practice teaching during this academic year. This is completely voluntary on 
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their part. Should they decide, for any reason, that it is not in the best interest of the district or the 

students to allow you to continue in the building/placement, they can rescind the offer at any time. 

This action by the teacher/district effectively cancels your enrollment in the program, and you will be 

dropped from all of your courses. You may appeal your case to the Director of the UAS School of 

Education and request that we seek a new placement for you. Keep in mind that it can be very difficult 

to find placements mid- semester or mid-year.  Also, many districts pay close attention to the letter of 

recommendation from the host teacher when first year teachers apply for positions.  It’s critical that you 

maintain a positive, professional relationship with your host teacher, as well as the administration, staff 

and faculty in the school. 

 

6. Ethical Conduct - Student teachers must abide by the Alaska Code of Ethics and Teaching 

Standards. These ethical and professional standards are required of all certified teachers in the state. 

Violations of the code of ethics can result in suspension, termination, revocation of a teaching 

certificate, and when appropriate, criminal charges.  Complaints are brought forward to the Alaska 

Professional Teaching Practices Commission.  Violation of the code of ethics can result in your 

withdrawal from the MAT program. 

 

 

7. Substitute Teaching: As an intern you are allowed to substitute for your host teacher(s) when they 

are out of the building.  Occasionally, with your host teacher’s permission, you can also sub for other 

teachers in the same department or school.  However, substitute teaching should never interfere with 

your classroom responsibilities.  When you are teaching full time in the spring, you should not accept 

substitute assignments outside of the classroom(s)where you are assigned. Any substitute position 

lasting longer than 2-3 days must be approved in advance by the program director. 

 

 
8. Extracurricular Assignments: Interns are strongly encouraged to avoid any extracurricular 

assignments (coaching, chaperoning, sponsoring etc.) Sometimes in small schools, this can be very 

difficult However, you will have a very challenging workload this year, particularly in the spring. 

 

 

9. Class Attendance: All class sessions are mandatory. Staff meetings, parent conferences, IEP 

meetings etc. do not supersede class attendance. Please make arrangements to be logged in and 

prepared for class on time every week. 

 

Thank you for your attention to these specific concerns. They are critical to your success in the classroom 

since they profoundly affect the mentor/intern relationship. 

 

I have read and understand the intern responsibilities stated in the M.A.T. Handbook and the specific 

policies/responsibilities stated above. 

 

 

 

 
 

 

Intern Name (print) (sign) Date 
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Alaska Professional Code of Ethics 

 
0 AAC 10.020.  CODE OF ETHICS AND TEACHING STANDARDS. 

(a) The following code of ethical and professional standards governs all members of the teaching 

profession. A violation of this section is grounds for discipline as provided in AS 14.20.030. 

 

(b) In fulfilling obligations to students, an educator:  (1) 

repealed 10/25/2000; 

(2) may not deliberately distort, suppress or deny access to curricular materials or educational 

information in order to promote the personal view, interest or goal of the educator; 

(3) shall make reasonable effort to protect students from conditions harmful to learning or to  health 

and safety; 

(4) may not engage in physical abuse of a student or sexual conduct with a student and shall  report 

to the commission knowledge of such an act by an educator; 

(5) may not expose a student to unnecessary embarrassment or disparagement; 

(6) may not harass, discriminate against, or grant a discriminatory advantage to a student on the   grounds 

of race, color, creed, sex, national origin, marital status, political or religious beliefs,  physical or 

mental conditions, family, social or cultural background, or sexual orientation;  shall make reasonable 

effort to assure that a student is protected from harassment or  discrimination on these grounds; and 

may not engage in a course of conduct that would  encourage a reasonable student to develop a 

prejudice on these grounds; 

(7) may not use professional relationships with students for private advantage or gain; 

(8) shall keep in confidence information that has been obtained in the course of providing 

professional service, unless disclosure serves a compelling professional purpose or is 

required by law; 

(9) shall accord just and equitable treatment to all students as they exercise their educational  rights 

and responsibilities. 

 

(c) In fulfilling obligations to the public, an educator:  (1) 

repealed 10/25/2000; 

(2) shall take reasonable precautions to distinguish between the educator’s personal views and  those 

of any educational institution or organization with which the educator is affiliated; 

(3) shall cooperate in the statewide student assessment system established under 4AAC 06.710-4 ACC 

06.790 by safeguarding and maintaining the confidentiality of test materials and  information; 

(4) repealed 10/25/2000; 

(5) may not use institutional privileges for private gain, to promote political candidates or for 

partisan political activities; 

(6) may not accept a gratuity, gift or favor that might influence or appear to influence  professional 

judgment, and may not offer a gratuity, gift or favor to obtain special advantage; 

(7) may not knowingly withhold or misrepresent material information in communicating with the  school 

board regarding a matter before the board for its decision; and 

(8) may not use or allow the use of district resources for private purposes not related to the  district 

programs and operation. 

(d) In fulfilling obligations to the profession, an educator: 

(1) may not, on the basis of race, color, creed, sex, age, national origin, marital status, political or 

religious beliefs, physical condition, family, social or cultural background, or sexual 
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orientation, deny to a colleague a professional benefit, advantage or participation in any   professional 

organization, and may not discriminate in employment practice, assignment or  personnel evaluation; 

(2) shall accord just and equitable treatment of all members of the profession in the exercise of  their 

professional rights and responsibilities; 

(3) may not use coercive means or promise special treatment in order to influence professional 

decisions of colleagues; 

(4) may not sexually harass a fellow employee; 

(5) shall withhold and safeguard information acquired about colleagues in the course of 

employment, unless disclosure serves a compelling professional purpose; 

(6) shall provide, upon the request of the affected party, a written statement of specific reasons  for 

recommendations that led to the denial of increments, significant changes in employment  or 

termination of employment; 

(7) may not deliberately misrepresent the educator’s or another’s professional qualifications;  (8) 

repealed 10/25/2000; 

(9) may not falsify a document or make a misrepresentation on a matter related to licensure, 

employment evaluation, test results or professional duties; 

(10) may not intentionally make a false or malicious statement about a colleague’s professional 

performance or conduct; 

(11) may not intentionally file a false or malicious complaint with the commission; 

(12) may not seek reprisal against any individual who has filed a complaint, provided testimony  or 

given other assistance in support of a complaint filed with the commission; 

(13) shall cooperate fully and honestly in investigations and hearings of the commission;  (14) 

repealed 10/25/2000; 

(15) may not unlawfully breach a professional employment contract; 

(16) shall conduct professional business through appropriate channels; 

(17) may not assign tasks to unqualified personnel; 

(18) may not continue in or seek professional employment while unfit due to 

(A) use of drugs or alcohol that impairs the educator’s competence or the safety of students  or 

colleagues; 

(B) physical or mental disability that impairs the  educator’s competence or the safety of 

students or colleagues; 

(19) may not interfere with a colleague’s exercise of political or citizenship rights and 

responsibilities 

 
Authority: 

(20) AS 14.20.030 (a) 

(21) AS 14.20.370 

(22) AS 14.20.450 

(23) AS 14.20.460 

(24) AS 14.20.480 

(25) 

(26) 20 AAC 10.030. MORAL TURPITUDE. For the purpose of AS 14.20.030(a)(2), 

(27) “moral turpitude” means conduct that is wrong in itself even if no statute were to prohibit 

the conduct; and 

(28) a crime involving moral turpitude includes: 

(29) homicide; 

(30) manslaughter; 

(31) assault; 

(32) stalking; 

(33) kidnapping; 
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(34) sexual assault; 

(35) sexual abuse of minor; 

(36) unlawful exploitation of a minor; 

(37) robbery; 

(38) extortion; 

(39) coercion; 

(40) theft; 

(41) burglary; 

(42) criminal mischief; 

(43) forgery; 

(44) criminal mischief; 

(45) forgery; 

(46) criminal impersonation; 

(47) bribery; 

(48) perjury; 

(49) unsworn falsification; 

(50) jury tampering; 

(51) terroristic threatening; 

(52) possession or distribution of child pornography; 

(53) unlawful distribution or possession for distribution or possession for distribution of a 

controlled  substance; 

(54) (AA) unlawfully furnishing alcohol to a minor 

Master of Arts in Teaching (MAT) 

 
The Master of Arts in Teaching (MAT) programs, with emphasis in Elementary, Secondary, or Early 

Childhood Education, are designed for students who have completed a baccalaureate degree with content 

coursework appropriate to their teaching area and grade level and who are seeking a teaching certificate. See 

the ‘Application tab’ in the program website (http://www.uas.alaska.edu/education/ programs/mat- 

secondary.html) to find a complete listing of all the forms and documents required for a complete application. 

Call (907) 796-6076 or toll free 1-866-465-6424 for assistance or instructions on completing the forms. 

The application deadline for the MAT Elementary and   Secondary programs is in early March. 

 
Application Requirements: 
Admission to the Master of Arts in Teaching Program requires the following: 

1. A completed graduate application and $60 processing fee. 

2. An official transcript indicating a baccalaureate degree and a GPA of 3.0. 

1) Transcripts from UAF, UAA, or UAS are not required to be submitted. 

3. Transcripts from all universities or colleges attended. These will be used for assessment of 

applicants’ content preparation. 

4. Two recommendations on Letter of Recommendation forms provided by the School of 

Education: 

1) One addressing professional dispositions, and 

2) One addressing content knowledge. 

5. Completed student information sheet. 

6. Signed waiver form allowing potential host teachers to access student application information. 

7. Current Resume 

8. A writing assessment consisting of a statement of professional objectives. Please refer to the program 

website for a Student Self-Evaluation sheet and the Writing Sample Guidelines. 

9. Passing Praxis Core (ASE) exam results. See the program website for more information. 

10. Praxis II exam scores meeting Alaska cut scores, 

http://www.uas.alaska.edu/education/
http://www.uas.alaska.edu/education/
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Scope of the Secondary MAT Program 

 
All secondary education courses are delivered online. During the school year interns complete a full-day, nine- 

month internship with a mentor teacher in public schools across Alaska. Principals and superintendents comment 

and appreciate the fact that our teachers have the equivalent of a full year’s worth of experience before applying 

for their first teaching position. While completing the internship, students also complete online courses that are 

integrated with the internship.  Key assessments and projects from these courses comprise the program portfolio. 

 

By participating in the UAS Secondary M.A.T. program, students are engaged in a professional community of 

student teachers, completing their internships together and reflecting on their teaching practice through virtual 

class sessions and discussions throughout the school year.  Interns are also supported through on-site consultations 

and observations by UAS faculty. 

 
 

Rural Alaska Experience: Through a partnership with Alaskan school districts students in the M.A.T. program 

can participate in the Rural Alaska Experience. UAS will arrange a 5 to 7 day visit for the intern to a rural school 

and cover the airfare costs associated with the travel. 

 

 
                  

               

                       

                   

 
        

    

        

       

          

 
  

     

          

3. ED S692 Internship Seminar (fall) 

4. ED S691 Teaching Internship Lab 

Spring Semester 

1. ED S627 Educational Research 

2. ED S692 Internship Seminar II 

3. ED S691 Teaching Internship Lab II 

4. EDSE 682 Inclusion in the Middle School and Secondary Classrooms 

 
Exit Criteria includes: 

1) a comprehensive portfolio that provides evidence that the student meets all program goals/outcomes, 

2) 3.0 GPA 

Typical  Course  Sequence:  Please  note  that  the  Secondary  MAT  Program  is  a  cohort  model,  which  means  that 

students  move  through  the  required  course  sequence  together.  Therefore,  the  courses  are  closely  integrated  and 

build  on  each  other.  This  is  a  very  time  intensive,  rigorous  program.  Students  are  advised  not  to  work  in  part  time

jobs  during  the  program.

Summer  Term

1. ED  S631  Educational  Psychology

2. EDSE S600  Alaska  Studies:  People,  Places  and  Perspectives

3. ED  S669  Literacy  in  Middle/Secondary  Schools

4. ED  680  Advanced  Multicultural  Ed.  (course  required  for  certification)

Fall  Semester

1. ED  S620  Curriculum  Development

2. ED  S606  Methods  of  Teaching  in  the  Humanities,  or


